In this paper, we share stories of experience that focus on our belief that offering kindness as a key ingredient in teaching and learning provides a solid foundation for personal connection and sustained meaning-making. We highlight our past experience with teachers who provided us with caring and kindness and using a narrative process of recovering and reconstructing meaning, we move forward in time to describe how we now enact kindness in our own relationship and our work with students and clients in our present day practice as professor and counselor.
Introduction
The teacher is a mediator between the knower and the known, between the student and the subject to be learned. A teacher, not some theory, is the living link in the epistemological chain. The way a teacher plays the mediator role conveys both an epistemology and an ethic to the student, both an approach to knowing and an approach to living. (Palmer, 1993, p. 29) We came to the writing of this paper as part of an ongoing process of inquiring into and naming seminal traits that underlie our present practice as professor and counselor. Since we first met more than ten years ago, our relationship has changed, and evolved from professor/graduate student to doctoral student and research participant to friend and colleague. Through these years, our personal and professional inquiries of thinking and practice have been the driving force that has connected us across time and distance. Although we did not engage in graduate study at the same time, we did have the shared experience of being at the same institution under the direction of professors whose teaching and research were based in narrative inquiry. We both completed our doctoral dissertations using narrative methodology.
As individuals who use narrative inquiry to frame experience for ourselves and for graduate students and clients, sharing stories of experience has become second nature. Like many of our own stories, those we hold within ourselves that others have shared as part of their learning processes are emotional -tales of loss and sorrow, as well as tales of wonder, and new insight. We have often spoken about what central traits are imperative for providing a milieu where such life experience can be shared. As we shared stories of teachers who hold a special place in our lives today, we realized that: while techniques such as slowing down, offering respectful silence, modeling caring and sharing in the rich dialogue of inquiry are critical elements of our teaching and therapeutic practice, the notion of kindness to others is the first step, the key factor for entering into an emergent learning space. How does one come to understand kindness as a grounding force in teaching and learning? What comprises the concept of kindness? An old thesaurus, The Merriam-Webster (1978) notes that kindness is "showing or having a gentle, considerate nature" and that being kindhearted is "showing or expressing affectionate interest in another" (p. 327). Freedman (1993) refers to kindness for others as "…a window of hope, one with the potential to illuminate many future paths (p. xxviii). Miller (2000) shares that in his university classroom he begins class by offering students a "lovingkindness meditation… [which] focuses on the development of compassion for all beings. It begins by sensing a basic warmth in our hearts, and then, gradually sharing this warmth and compassion with others" (p. 131).
For us, the concept of kindness as a basis for understanding curriculum has grown from our experiences with teacher/mentors who offered us compassion, respect and caring as we journeyed to voice our own learning. As we continued to work together over the years, we utilized the lessons learned from these teachers in our own continuing curriculum development. As narrative inquirers, sharing stories that speak to how we have come to construe kindness as a cornerstone for our practice as teacher and counselor, we were provided with the opportunity to engage in the two part narrative process described by Connelly & Clandinin (1988) . We remembered experience (recovery of meaning), and then reconstructing that experience to seek new meanings embedded in our work and in our present and imagined future life (reconstruction of meaning).
Discerning our Sense of Curriculum
An important aspect of making public one's personal and professional curriculum theory is that a connection can be offered to others through sharing one's beliefs about teaching and learning in action or practice. Students or clients then have a way of understanding potentially abstract concepts, such as kindness, as part and parcel of the learning process. They can become beneficiaries of ideas, concepts and words that have the potential to connect them to their own curriculum theorizing and practice. For us, the kind attention and caring relationship of teacher/mentors who built their curricular practice with students in the milieu of their classrooms and lives, set the stage for our understanding of curriculum as it developed beyond the narrow confines of the institutional definitions that many teachers know and stand by. Clandinin (1988, 2000) , for example, write that curriculum is all of life's experience, but it was the gift of seeing this definition lived and modeled in Michael Connelly's classroom that made it a practical example to be experienced and passed on to others in our own subsequent teaching and learning. Schwab's (1962) notion of the commonplaces of curriculum where student, teacher, milieu and subject matter comprise curriculum, reminds us that these four aspects of curriculum intertwine in a learning space, and that often, it is the teacher and the atmosphere created that we remember across time rather than the subject matter. Understanding this insight from our own experience, we know that as teacher and counselor, we set the milieu that students or clients dwell in with us; that, in Palmer's (2000) words, as facilitators of the experience of others, we are the ones who shine a light, or cast a shadow over the learning of others by the very atmosphere we create. Knowing this is so, we have considered the writing of Pinar (1994) , Palmer (1993 Palmer ( , 2000 and others, who say that for a meaningful connection to be made in others' learning, we cannot stand apart from those we teach and counsel if we are to genuinely connect our theorizing with our practice and model that for others. It is up to us to set the stage for student and teacher or counselor to unravel new subject matter together in an atmosphere that is open to sharing from a personal perspective.
We use the work of Dewey (1938) as we consider the quality of the learning experience we try to build for ourselves and others in the classroom dialogue and interaction that forms the basis of our teaching and counseling practice. As Dewey writes, it is the quality of the experience upon which future learning depends. We feel that welcoming others into a space where kindness is modeled and lived is a critical ingredient for real engagement in the difficult process of personal meaning making, which is the heart learning. Further, we feel that the kindness felt helps infuse the dialogue and interaction with meaning, which connects students or clients to one another as well as to the subject matter, in a way that cannot be experienced otherwise. Noddings (1984) writes that when we care for others we "have regard for what [they] think, feel and desire" (p. 9). For us, caring, like kindness, offers the window of hope to illuminate the future paths that Freedman (1993) described in his definition of kindness noted above. As professor and counselor, we want to be present and receptive for others, "to receive what is there as nearly as possible without evaluation or assessment" (p. 34). Carl Rogers (1961) termed this "unconditional positive regard" for the other. In such a setting, the one cared-for "grows stronger and feels not so much that he has been given something, as that something has been added to him" (Noddings, 1984, p. 20) . In extending care and kindness, we try to open what Nouwen (1972) terms a free and fearless space for the other in which they feel welcomed and nurtured, and they can be authentic. Dewey (1938) , describing the continuity of experience, wrote that: "every experience both takes up something from those which have gone before and modifies in some way the quality of those which come after" (p. 35). We put this notion to work in the stories that follow in the next section as we recover meaning from our past experience and reconstruct that meaning in the present for ourselves. Using this two step narrative inquiry process, we share stories of kindness that we have experienced with others in the past, and we reconstruct the meaning held there for us in the present. Since this narrative inquiry process is not static but ongoing across time, we can use it to help us understand that we know about the importance of kindness in our present practice, and also maintain an open door for new interpretations and additions of concepts on kindness. (Taylor, 1994, p. 11) (Palmer, 1998, p. 24) . I think also of Van Manen (1991) (Diamond and Mullen, p. 315) . 
Learning From Stories of Past Experience

Stories of Kind Mentors
Vicki's Story: Much of the teaching I have done over the past fifteen years has taken place in provincial and federal correctional settings, where I have worked as a counselor-educator. In the field of counseling, education takes the form of what is termed cognitive re-structuring, and my supervisor and mentor as I embarked on this journey was Dr. Charles Taylor, who was a pioneer in prison work in Canada and a faculty member of Acadia University. Charlie (as he was affectionately known to students and friends) received the Order of Canada in May of 2004, just weeks before his death at the age of 86. I have much to be grateful for as I look back over a friendship that developed over nearly 30 years. It was Charlie who was fond of saying that "only love heals"
degree in Education, and trying to decide whether or not to write a thesis. As I weighed my options I knew that, if I chose to write one, it would have to be on a topic for which I could sustain a high degree of energy. I was interested in researching issues associated with childhood abuse and particularly the re-experiencing of trauma in nightmare form. Working all day with traumatized clients as a supervised student counselor in the prison system, left little emotional energy for also writing about the same issues outside office hours. I needed to find another topic. From experience I also knew that in my department, it was scientific inquiries that held merit. A thesis needed to be comprised of data that could be quantified, measured, verified and replicated. Recovery from trauma was not a topic that lent itself well to quantification. I had almost decided to forego the thesis option when I found myself in Carmen's office one day after class. Sharing her doctoral thesis with me, and binders full of readings on narrative research from her recent doctoral courses at the Ontario Institute for Studies in Education, University of Toronto, she challenged my perceptions regarding what constituted valid research. In this first encounter, Carmen opened what I have come to regard as one of the first hospitable spaces I had ever known academically. In giving me permission to explore my own life experience narratively, I experienced firsthand what it meant to be validated as a person, and I also acquired a new appreciation for the deeper and more difficult stories which my clients had to tell and the courage which brought them to my door.
Carmen's Story: Part of graduate student supervision for me is building a strong, personal relationship with students so that I understand their research as it connects to their lives. In 1998, in the midst of Vicki's masters thesis writing, I resigned from my university position and moved to another province. I arranged to complete my thesis supervision anyway, as relationships had been built with my students and narrative research was not common in that faculty at that time. Vicki and I found ourselves fifteen hundred kilometers apart. We developed the habit of talking on the phone in the early mornings before our days began to talk about chapter edits and ideas that
Reflecting back on the seamless and effortless way in which this came about, I believe now that the spark of an idea presented itself to me then. What if my doctoral thesis explored the mentoring/co-mentoring relationship and the evolution of identities from our two perspectives? What if Carmen became my thesis participant? The recurring image of the old farmhouse where I grew up had been a powerful one in my Master
Living Examples of Our Curriculum Legacy in Teacher/Counselor Practice
As well as looking back at the formative roots and personal application of our beliefs about curriculum, we want to extend the circle of learning described in this paper by sharing how our version of curriculum plays out as we teach and counsel others. As Friere (1998) describes, theorizing comes to life in action or practice: our beliefs about learning must be solid as we make them visible to others in our daily interactions. Too often, we see that the pretenses of power connected with a teaching and counseling life are used to remove voice from clients and students. In our practice we actively work against that stance, believing that the building of relationships among and between individuals provides a better model for those who have come together to learn. Foundational to this belief about practice is the notion that each student or client we teach is on their own learning journey, as are we, and that it is often the kind invitation to join forces to further that end that supports learning for everyone.
In our work, modeling aspects of kindness such as respect and consideration for individuals lays the groundwork for caring to be perceived by students and colleagues as the critically important element for learning. Central to our practice is the building of a milieu that assures a sense of trust, so that the sharing of experience, in the form of a rich and personal dialogical exchange, can be taken seriously. To engage in this process, we present new curriculum theorizing as a platform to share personal perspectives and build on understandings so that the group can support learning for one another. We seat people so that we can see one another, which helps sustain the careful and respectful listening that is so critical for a real exchange of ideas. We begin by sharing our own stories of experience, believing that we should take the first step in a process we are asking others to participate in. We monitor the pace of the class so that time is given for digesting ideas that may be new, or may be being experienced with new insights. Reflecting on these stories now, we are reminded of the gift of openness to new perspectives that we see given and received as students and clients make new meaning for themselves through sharing in the lived experience of one another. We also are beneficiaries of gifts in the form of new learning and friendships with others intent on learning through the process of shared experience.
A Kind Approach When Counseling Another
Conclusions
As noted in the stories told in this paper, kindness has the power to restore dignity and extend grace even when it seems undeserved. Kindness can bring with it healing and restoration. It seems to call forth the best in the other. Kindness is a response to the perceived value of the other, an acknowledgement of the sanctity of life and the dignity of all humanity. In embracing kindness as the cornerstone for teaching and learning, we see that we can create situations that offer others the respect and consideration that is so essential for learning to occur.
We believe that the quality of learning experiences is enhanced when we place student and teacher at the forefront of our teaching and counseling practice. Subject matter is made more meaningful because it is embodied and shared within the context of the events, situations and experiences of those who have come together to learn. Our shared stories can bind our hearts and minds together so that we are able to make meaning that becomes part of our being. Like Ferrucci (2006) , we believe that "kindness and the goodwill of many is a resource, an energy…it would be immensely useful to pay more attention to it, find ways of evoking it…" (p. 272) . That is what we try to do in our teaching and counseling practice. Like Palmer (1993) , we are mindful that we teach "a way of being in the world" (p. 30) to others as a process in our curricular practice. We want kindness to be a gift given and received in that process.
